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1) Introduction   

‘We do TEEP because it is the right thing to do’ HT247

‘If you really want TEEP to have an impact, it has to be whole school. Having the whole staff trained in one go gave us the ammunition to make it work.’ T468
This report has been commissioned by Mrs. Dee Palmer-Jones, Director of the Teacher Effectiveness Enhancement Programme (TEEP) for Gatsby, a Sainsbury Family Charitable Trust.

The latest development in the highly effective TEEP programme has been the development of Whole School Model (WSM) training. The purpose of the WSM is to acknowledge different teaching styles whilst developing consistency through strategic and coherent approaches across the school. It is a 2 day training programme delivered on consecutive professional development (PD) days for all staff including those on the senior leadership team (SLT) together with a further 3 days of training for a group of staff who will take TEEP forward in the school. Doing the training through the WSM model enables the whole staff body being trained together and the TEEP programme can be implemented on a much larger scale than previously. 

The purpose of this report is to identify if there has been any impact on the teachers, pupils and the school as an organisation from this model of training and to evaluate it. The report contains the research design, including the sample, data collection methods and a brief profile of the schools in section two. Section three outlines findings whilst section four presents conclusions from the evaluation. Finally, recommendations are presented in section five.

2) Research Design   

Sample
Five secondary schools were chosen as the research sample. This is a small, purposive sample, because the WSM is a relatively new development so the total number of schools who have experienced this type of training is small. Each school did the WSM training at different times during the last three academic years so it was hoped that their ‘journeys’ would enable the identification of  any issues or areas of concern. It is also hoped that this might provide a possible ‘route map’ for ‘embededness’ over time. The initial contact person was the lead ‘TEEP’ teacher in that school. They were asked to identify teachers, senior leaders, support staff and pupils who would be willing to be interviewed or take part in a focus group. The lead person was asked to identify participants who would represent a range from those who were very enthusiastic about the TEEP programme to those who were not. In this way it was hoped that there would be a representational sample from each school.

Data Collection Methods
The research is qualitative and uses a case study approach based on semi-structured interviews with key stakeholders including:
· Head teachers

· Senior leaders

· Middle managers

· Class teachers

· Support staff

The interview schedules for both teachers and senior management are based on the questions asked in the original evaluation of the TEEP programme. There are two sections, firstly relating to the school context, background and leadership and secondly about TEEP itself. The schedules are attached in Appendices A and B.

The other sample is focus group interviews with 6/8 pupils from each year group in each school. The discussion schedule is taken from the same schedule used in the original evaluation of TEEP but has been adapted due to time constraints. This time the focus was on showing the pictures and asking the following questions:

· How often does this happen

· Which lessons/subjects

· What do you like

· Where do you learn the most

The discussion schedule and the pictures are attached as Appendix C.  It is possible to compare these findings with those from the original evaluation report written in 2005.

	
	HT/SLT
	Teacher
	Non-teaching staff

	All schools total
	8
	40
	8


Table 2.1 Data sets: Interviews

	
	Y7
	Y8
	Y9
	Y10
	Y11
	Y12
	Y13
	Total

	All schools total  
	4
	4
	5
	4
	3
	2
	3
	25


Table 2.2 Data sets: Number of pupil focus groups by year group
The Schools
Five secondary schools across England were chosen to represent a range of metropolitan and urban geographical locations. Two of these schools have a religious affiliation; two schools cater for pupils aged 11-16 whilst the other three cater for pupils aged 11-18. The number of pupils on roll for each school is between 800 and 1300 with the largest school having nine forms on entry.  All schools have specialist status, two in sports, two in media and/or arts and the other in business and enterprise with ethics. Three schools have a lower than the national average of pupils eligible for free school meals (FSM), whilst in one school this is higher. Two schools have a higher than average number of pupils with learning difficulties and/or disabilities (LDD), two schools have a below national average and one school has an average number of pupils with LDD, according to data published by each school’s Local Authority (LA).

The schools were last inspected by Ofsted in 2007, 2008 and 2009. One school was given a notice to improve, although in a subsequent inspection in 2009 Ofsted stated that ‘Teaching is now satisfactory; it is informed by thorough planning, and is addressing the needs of individuals better than at the time of the previous inspection. The quality of teaching and learning ranges from outstanding to inadequate. The school's strategies to raise the standards of teaching are leading to improvement but they are not consistently applied by all teachers. The 'learning to learn' programme in Year 7 and Year 8 is effective in addressing the basic learning needs of pupils on entry to the school. The best lessons feature good subject knowledge and the use of questioning techniques which go beyond checking pupils' understanding. For example, in an outstanding religious education lesson pupils had to use higher level thinking skills to explore the nature of the soul. Lessons are often well planned and well paced. Pupils are able to work well together, particularly in group work where they are given roles and responsibilities. Peer assessment and pupil target setting usefully support pupils in taking responsibility for their own learning and progress.’

Another school was placed in special measures after their inspection. According to Ofsted ‘The proportion of good teaching is too low to lift the rate at which pupils are making progress. (However) the better lessons inspire and motivate learners to do their best. There is some good teaching in many subjects including, for example, the school’s specialist areas of drama, music and art. In good lessons, teachers’ planning is clear and activities are varied, interesting and build on what pupils already know and can do. Good use is made of information and communication technology, and practical activities are well managed. Pupils learn quickly in these sessions as they respond enthusiastically, are eager to learn and thrive on good relationships with their teachers.’ Subsequently this school closed in August 2009 and then re-opened having merged with another school. This other school was graded ‘outstanding’ by Ofsted in terms of their teaching and learning in their last inspection in 2008.
The other three schools were all graded as ‘good’ during their most recent inspections. According to one school’s report ‘(The pupils) enjoy learning as a result of improved teaching and innovative development of the curriculum which is outstanding. Work is matched more closely to learning needs and more opportunities are given for pupils to learn in different ways.... visual displays considerably enhance the learning environment. Pupils commented on how they enjoyed the increased opportunities they had to learn in different ways and how this helps them work hard throughout the whole lesson. Pupils also benefit from more opportunities to think deeply about the work being explored.’  The inspection focussed on the quality of teaching and learning and found ‘that this has improved significantly and is now good. Teachers made effective use of lesson plans that defined clearly what was to be learned and sought to include a range of different learning styles within each lesson. Technology, such as interactive white boards, was used well to highlight and illustrate key points.’

In another of these schools, Ofsted commented that ‘In particular, the quality of teaching and learning has improved this year and is now good. (However, the) improvement in teaching and learning is very recent and it is too early to see the impact of this in terms of the progress pupils make across their whole time at the school. The majority of teaching and learning is now good or better and there is evidence that this is beginning to impact positively on pupil progress.’

In the other school Ofsted said ‘Teaching is typically good and pupils have a positive attitude to learning. ICT and other media resources are used well to enhance learning... Pupils enjoy their learning and are keen and enthusiastic, particularly when lessons are exciting. Some outstanding practice was seen during the inspection, where teachers had high expectations of their pupils, working at a fast pace on well-structured tasks that enabled quick progress for pupils of all abilities. Effective questioning techniques ensured that all were suitably challenged and encouraged to develop their thinking skills. In the best lessons, pupils know how they will be assessed and are able to evaluate their own progress.’

The WSM was developed for one of the schools in 2007 and they were the first to do it. Another school has been involved in the TEEP programme since it began and they decided to take TEEP to the entire school five years ago, through a rolling programme of training. They subsequently did the WSM training in 2008. A further school also did the WSM training in 2008 and the two others did it more recently over two days in the autumn term 2009 and 1 day in the spring term 2010.
Two of these schools will have a new headteacher appointed from September 2010.This will have implications on how much further the TEEP programme becomes embedded. In one school which was amalgamated, new to the school staff have not been inducted into TEEP as a different strategic direction may be set by the new leadership team.

3) Findings
Key findings from interviews with Headteachers and senior leaders

Each school had differing rationales for choosing to implement the WSM; however they all concluded that for them, the WSM was the only way forward to improve the teaching and learning that was taking place in their schools.

In two cases, the main driver was the fact the schools were placed in special measures or was given a notice to improve following an Ofsted school inspection. This created massive tensions, not least between short term (i.e. Ofsted imposed measures) and longer term initiatives to ensure the school would not be in a similar position in the future. TEEP had been in one school for several years and the headteacher there saw that it improved the practice and collaboration between those teachers. It became part of the School Improvement Plan (SIP) with the intention that as many teachers as possible would do the TEEP training on a rolling basis as it was seen as a valuable opportunity for teachers’ professional self development.  Through TEEP, individual teachers are given the opportunity to lead professional development opportunities and develop their own practice using the skills, knowledge and expertise they’ve acquired. In another school, TEEP was the vehicle to talk about teaching and learning and became the catalyst to create a major change in the strategic direction of the school. In fact, during a subsequent Ofsted inspection one inspector thought TEEP was amazing.

‘Everything in the TEEP framework is undeniably features of good learning. It’s not an initiative. It solidly underpins everything we do. We want to embrace another layer - beyond effective teacher and learner behaviours - to the community we serve.’ HT132  
In a further school, a teaching and learning group had already been established and this was the driver for implementing TEEP throughout the school. Their trigger was the appointment of a new headteacher. Prior to this, good practice was only cascading to a certain level. The new headteacher saw small groups of teachers using TEEP successfully but realised that it was too dependent on the process of cascading as to how it transferred or became embedded. The WSM was a way of immersing the whole staff body and has been the key to a rapid acceleration in improved teaching and learning throughout the school over the past eighteen months. Now, everything related to teaching and learning is done through the TEEP model as it provides a focus together with a common language and agenda.

‘(The) WSM has moved teachers much further, much faster. (There’s been) impact within four or five months. With individual staff (it has taken) four or five years’ HT322
One headteacher linked teacher performance development to TEEP which encourages individuals to engage with it and professional development (PD) days are used to move forward in developing knowledge and understanding of the specific elements of the TEEP model. 

‘Teachers who have really grown are those who’ve taken on a leadership role and that’s where TEEP helps – you’re the owner of your classroom’ HT110
Another headteacher brought TEEP with him to his new school. He had seen its impact over the past five years in his previous school. His new school was coming out of special measures and he believed that TEEP would be the key driver to improve teaching and learning as well as leadership and management. Unusually, he did the full Level 1 training. He is very keen to involve his support staff in TEEP as well.

All of the headteachers and senior leaders saw the TEEP Programme as a way of improving the quality of teaching and learning on offer in their schools. More than that, there was a perception that it underpinned the core business of the school (i.e. teaching and learning).Through TEEP, the school was able to:

· Create a culture of trust

· Collaboratively work across curriculum departments in creative ways

· Increase teacher confidence

· Increase learner engagement

· Increase creative problem solving

· Use it as a catalyst for workforce re-design

· Use it as a catalyst for curriculum re-design

· Embed it as an holistic teaching and learning framework

· Focus on a different  way of thinking –about process

· Influence the whole culture in the school

‘TEEP is not just a framework for lessons but also creates a culture that enables collaboration across all levels of organisation.... TEEP will only work when at its best when it is culturally embedded in a set of values.’ HT 722
‘It’s not a strategy; it’s a way of life’ HT454
Through the WSM in particular TEEP:

· Ensured all teachers were ‘on the same page’

· Encouraged a ‘shared language’ to develop

· Encouraged cross curriculum collaboration

· Gives standardisation to lesson planning

· Gives standardisation to lesson observation

· Gives focus to discussions as creates a common agenda and culture

· Draws together the intellectual capital in the school

· Increases ‘transparency’ and ‘openness’ in, between and from staff

· Encourages ‘joined up thinking’ for all aspects of learning, planning  and development within the organisation

· Focuses on the ‘transferability’ of skills

· Encourages increased ownership by teachers and support staff

· Increases teacher and support staff reflection

· Increases teacher aspirations for their pupils

· Encourages teacher to focus on and plan for greater pupil engagement in lessons

· Gives teachers a shared understanding about how learning takes place

· Enables the focus to shift from behaviour management to sharing ideas and thinking creatively

· Changed focus away from TEEP being something you do by yourself as it opens the classroom doors and encourages dialogue between teachers

‘The WSM has a massive impact in terms of submerging the whole staff body such that everyone talks the same language, is working on the same page and (one can) pull up from there’ HT 618

‘I think it’s a really interesting way of pulling the whole school together; it’s certainly done that here.’ T814
All of the headteachers did the WSM training with their staff and said how powerful it was for their staff to see their headteacher doing the same training as them. The emphasis became ‘we are all learning about teaching and learning – we are all learners here.’

Some of the activities that the schools have engaged in as a result of the WSM include:

· Developing a learning to learn course for Y7 pupils which then developed for Y8 pupils

· Developing learning seminars for Y11 pupils

· Developing Y6 seminars for pupils attending the school on induction/transfer days

· Using ideas from TEEP to develop tailored positive behaviour systems which focus on rewards
· Encouraging greater pupil dialogue and  reflection

· Focusing  on  higher order questioning from teacher

· Teachers listening more

· Teachers taking more responsibility, and therefore leadership, of the way TEEP becomes embedded in the school, leading to greater ownership by them

· More collaboration in terms of small groups i.e. trios to plan joint lessons and observations

· Encouraging pupils to become more  active in lessons 

· More teachers sharing their own thought processes with their pupils and explaining their thinking to them

· Encouraging teachers to use and develop a new vocabulary related to teaching and learning 

· Developing a shared bank of resources that all teachers can access electronically

· More ‘learning walks’ around school taking place

· More ‘open doors’ and teachers encouraging others to ‘drop in’ when they are teaching

· Teachers using more post –its in their teaching

· Greater use of technology i.e. digital and video cameras

· Teachers thinking about how to create a positive learning environment

· Focusing on teachers consistently trying to deliver good and outstanding (according to Ofsted criteria) lessons

· Working on specific elements of the lesson planning cycle and underpinning elements i.e. construct/apply,  assessment for learning and accelerated learning 

· Developing more shared lesson planning

· School policies re-drafted to specifically be underpinned by TEEP i.e. behaviour/rewards, teaching and learning, leadership and management, teacher professional development, performance management

· More coaching and mentoring taking place for and by teachers, offering more targeted support for them

· Lesson observations are seen in a positive light and as an opportunity to share and develop consistent good practice

· Changes to the school day to enable teachers to have time to plan collaboratively and develop a greater understanding of the TEEP process

· Changes to curriculum 

· Longer ‘blocks’ of teaching a specific subject 

· Cross curriculum topics i.e. art, design and technology; history, geography and R.E; humanities and languages; geography, food technology and science, 
· Changes to Y7 so they are taught by fewer teachers, encouraging a more consistent approach

· More ‘show and tell’ sessions where teachers can share tips and resources and ideas with each other

· Embedding TEEP in the sixth form

· Focusing on ‘deep’ learning by the pupils

· Staff meetings are now run according to the principles of the TEEP lesson elements

· Any professional development for teachers  is planned and delivered through the TEEP model 

· Giving teachers deeper and more secure learning through developing their understanding of the underpinning elements
· Enabling teachers to experience what it’s like for their pupils 

· Setting up action research groups around the underpinning elements for teachers to develop their understanding and expertise

· More schemes of work being written based on the TEEP model

· Greater focus on individual personalised learning agenda for pupils

· Less money spent on sending teachers  on outside courses for their professional development, more of this is being delivered in-house by schools own ‘experts as teachers develop greater knowledge, expertise and experience through TEEP

Several headteachers and senior leaders commented that the TEEP model had moved all of their teachers up a gear from where they were before they did the training. One of the comments teachers fed back to their SLT was that they felt they were a valuable and appreciated resource in their schools. The training provided opportunities for teacher self development leading to a greater confidence which has resulted in far more openness, sharing and collaboration with each other. The WSM is seen as a vehicle to drive through whole school improvements and to bring the whole staff together for professional development. Indeed, one Ofsted inspector commented that the school they visited post WSM was a different school because of implementing some strategies from the training they had done.  According to one headteacher

‘TEEP generates the features of an outstanding lesson..... It does what it says on the tin.’ HT224

Other outcomes include:

· Teachers are more confident and have greater depth of knowledge

· Using TEEP leads to higher quality learning experiences for the pupils

· Using the model enables faster identification of what/where lesson didn’t go well so teachers can see where they need to improve their practice

· Teachers are more reflective about their practice and eager to improve the learning experiences that are on offer

· Implementing TEEP gives the school a clear set of values 

· Encouraging a positive and supportive culture for all members of staff in the school

· More conversations about learning

· More active learning experiences for the pupils who now understand what they have to do and why

· Greater variety in the activities on offer as well as the ways in which pupils work together in their lessons
· Greater understanding by teachers and support staff about what active learning is

· Developing more knowledge and expertise around the underpinning elements

· Ensuring there is a common approach to teaching and learning across and throughout the whole school

· Teachers are offered tailored one to one follow up and support, enabling them to make progress in their own learning and understanding

· Promotions for staff within school as well as leadership development opportunities

As well as all these positive findings, they mentioned a number of issues and areas for concern:

· Workload overload, particularly at the start of using the model

· Staff perception that there had been a dip in positive pupil behaviours

· A new headteacher appointment for the school may impact on the degree of embedding or support for TEEP and WSM in the future
· The present senior leader who was responsible for teaching and learning will relinquish this post at the end of the summer term 2010. The new post holder may not be sympathetic to TEEP
· There are still a few teachers within each school who are resistant to taking the model on board, although in one school a number of these teachers took early retirement

· The time it takes to plan a  lesson using the lesson planning cycle, although with practice this does become shorter 

· Resource issues, mainly linked to computer facilities within the school

· Constraints of the physical environment, especially size and layout
However none of the headteachers and senior leaders thought that any of these issues would prove to be insurmountable, rather they were opportunities for creative thinking and finding ways forward together. Changes to the national curriculum were seen as an opportunity to ensure that it would be delivered using the TEEP model.  

Future developments they talked about include:

· Developing a training programme for newly appointed staff

· Developing in house sustainability by having a number of teachers trained in Level 2 and Level 3
· Developing a training programme for advanced skills teachers (AST) in school and then roll this out across the LA 

· Creating longer (one and a half hour) blocks of learning time for the pupils so there is more opportunity to incorporate more elements of the TEEP lesson plan within each block. Longer blocks would also facilitate deeper learning

· Looking at other social models and develop a set of underpinning values that sit with TEEP

· Developing deeper understanding of the underpinning elements of TEEP

· Planning teacher professional development opportunities using the TEEP model so teachers learn in the same way as their pupils

· Improving the knowledge and skills of teachers and support staff within the school, across the LA, nationally and internationally

All of the headteachers and senior leaders were overwhelmingly positive, supportive and very excited about the impact the WSM is having and will continue to have on their school.

‘(With TEEP) everything connects together... the learning that takes place is now far more purposeful. (TEEP) provides a structured framework.’ HT 656 

Key findings from interviews with teachers
The sample of 40 teachers represents a diverse group in terms of:

· Experience of teaching from newly qualified teachers (NQT) to teachers with 30+ years of teaching

· Subject specialisms from the whole range offered in the school

· Teaching pupils across the full age range from Y7 to sixth form

· Seniority in school including  newly qualified teachers (NQT), class teachers, Heads of Department/Year (HoD/HoY) and  AST 

· Those who were very enthusiastic  about TEEP to those who were more sceptical

· Their knowledge of the TEEP programme  from  taking part in the WSM, or completing  full Level 1, Level 2 or Level 3 programmes
The tables below give the detail of this:

	
	NQT
	Class teacher
	HoD
	HoY
	Total

	Total
	4
	19
	15
	2
	40


                Table 3.1 Seniority of teachers

	
	MFL
	C’ship
	Maths
	Eng
	Sci
	Tech
	Psy
	Mu
	ICT
	Art
	Hist
	Geog
	PE
	RE
	B St

	Total
	3
	1
	5
	4
	4
	4
	1
	1
	4
	2
	2
	3
	1
	3
	1


Table 3.2 Main subjects teachers teach (N.B.1 teacher subject not known) 

	
	WSM  only
	Level 1
	Level 2
	Level 3
	Total

	Total
	9
	18
	9
	4
	40


                Table 3.3 Levels of training in TEEP teachers had (N.B. NQT in one school had
                 drop in and taster sessions about TEEP. Did not do WSM)

Impact on Schools
TEEP is the way teachers teach now. It underpins everything throughout the schools, including behaviour and reward systems, the way teachers teach, the way pupils are taught, the rules about uniform and teacher expectations of pupils. It encourages everyone to follow the same rules and regulations and therefore increases consistency. In addition to this, TEEP builds pupils’ life skills. Teachers comment that their teaching is much improved.

‘TEEP makes life so much easier for them. Pupils know where they are, they can take control’. T598
TEEP has encouraged the SLT to make teaching and learning the core business of the schools and in a few of the schools many of the polices have been re-written to reflect this shift in focus.
‘Our main job is teaching and learning and that should be the basis for all our professional development. (The) main focus should be ‘what is the learning that goes on (in my classroom)?’ T487
Schools have become more open and teachers are encouraged to go on learning walks, drop into each other’s lessons for short observations and there is an ‘open doors’ policy. Teachers are far more confident and willing to share with each other. Having the time to talk with colleagues and developing a common language were other benefits. Sharing together gives opportunities to perceive things in different ways and to learn from each other. Many teachers said that their teaching and learning has developed and improved as they develop as teachers.

‘I think it has changed the school as a whole because it’s opened our eyes up to something new and a different way of teaching.’ T240
More teachers are sharing resources with each other and developing shared areas on the computer hard drive to store lesson plans and resources.  In one school, they have developed ‘TEEP Peep’ sessions where small groups of teachers share ideas they have used successfully with their pupils with other teachers.  In some cases, teachers have been given more freedom to choose what to do with their directed time and many of them are taking advantage of this by using it to reflect on their practice. Every week a ‘TEEP Tip’ is circulated and teachers incorporate this in the week’s teaching where possible. 
Teachers share informally with each other, mainly through conversations, sending each other lesson plans and through the teacher blog and magazine produced by the teaching and learning group. TEEP has facilitated more discussions about teaching and learning. 
Another school set up ‘task groups’ based on key parts of the model staff wanted development on, working across departments. These groups have encouraged a coaching style so that teachers develop confidence and learn new strategies. Learning seminars for all the pupils including Y6 induction have been developed and other initiatives include a 3 day introduction to TEEP, drop in support sessions and one to one support. 

In another school, although a newly appointed HoD had not as yet been trained, she was very aware of TEEP and had done a lot of research, to the extent that she was planning the SoW in the TEEP way. She is looking forward to doing the training in the near future and intends to plan the new GCSE using TEEP.
‘What I liked is that there’s a real clarity. You can’t argue with it. It just encapsulates what is good practice.’ T743
There has been an emphasis on cross curriculum working together in small groups in one of the schools. SoW are planned once ideas for lessons have been discussed and students have been very enthusiastic about these topics. Teachers are changing things so they are more relevant and up to date. In future, it will simply be a case of ‘tweaking’ things so this will take less planning time. Working collaboratively across the curriculum has generated more ideas and a greater depth of sharing. Teaching is now focussed on processes rather than content and linking literacy to other subjects is encouraging more holistic teaching. 
Where everyone in the department has done the training, each teacher in that department has taken on the responsibility for developing a part of that subject curriculum. In this way, all of the SoW are planned and delivered through TEEP and this cuts down on the amount of time it takes to plan. It also means that, going forward, resources and plans only require refining.  Each part of the TEEP cycle has resources and activities linked to it so each teacher can select exactly what is appropriate to their pupils when delivering that part of the curriculum. Other teachers have developed banks of lesson plans. Several teachers are more reflective about their practice and this has resulted in more thoughtfully structured lessons. 
There has been a lot of collaboration between subject areas which has led to the development of topic based work.  This has started with a Y7 project called ‘Explore’ which links RE, geography and history. Next year there will be another topic linking art, IT and DT. Resources are stored on a shared area online so everyone can access them easily. Far more ICT is being incorporated into lessons, for example, teachers are using learning diaries, creating video links and developing graphic organisers for extended writing tasks. 
One of the key initiatives in a few of the schools following on from the WSM training has been to develop a lesson plan based on the TEEP model which will be used for all lesson observations and will form part of teachers’ professional development. In this way there will be common lesson planning across the school and this should ensure greater consistency. One school will have a teaching and learning review in the second part of the summer term 2010 which will identify further areas for development. 
Teachers have welcomed the opportunities to share with each other, have discussions around teaching and learning and work collaboratively both within and across departments.
Impact on teachers’ teaching
The majority of teachers across the sample were extremely enthusiastic about the positive impact TEEP has had on their teaching and what takes place in their classroom. It has made them far more aware of how they do things.

‘Time invested in the learning equals better results.’ T581

Even though some teachers went away from the training feeling rather overwhelmed or stuck, they felt that it had a positive outcome in their school. Through further discussions and collaborative planning, misunderstandings and issues were resolved and clarified. Teachers then understood that they didn’t have to implement everything all at once and their knowledge of specific elements deepened. They can see that using the TEEP model has had a positive impact on their teaching and the learning that takes place in their classrooms.

‘‘We were working hard and going nowhere. Things have certainly taken off now. There has been a general cultural shift over the past eighteen months; now the pupils want to achieve. (TEEP) has made a huge difference.’ T592

Teachers now see themselves as facilitators with responsibility for different tasks and sharing joint ownership of what goes on in the classrooms to their pupils. More teachers talk about ‘our’ classroom and they have shifted their perspective from it being ‘their (my) classroom. There is also the perception that they are no longer the fount of all knowledge. Lessons are delivered in a totally different way and they are more active and hands on. Pupils are stimulated and they want to learn. Now, only a few months later since doing the WSM training in this school, teachers commented that TEEP seems logical and common sense. Teaching is far more enjoyable for both teachers and students. 
‘(TEEP) has had such an impact here. You can see so many people being enthusiastic about the approach and that it works. I’m really impressed with it. And the level two training has been especially helpful in my role as AST.’ T359

The teachers said that TEEP had given them the language to explain and talk about effective teaching and learning behaviours. TEEP has standardised the language that is used to talk about teaching and learning in the school and it is through using this language that teachers are developing their creativity. It has changed the structure of the lesson so that teachers are more conscious of the learning that is taking place in their classroom.

‘There were fewer changes to my teaching that expected. I struggled with it at first. TEEP is what good teaching is about. But it made me see how to make all my lessons good rather than achieving this is an ad hoc way.’ T421

Teachers have grown in confidence and are trying out more strategies in their teaching, being more creative, using more technology and encouraging dialogue with and between pupils. They are focussing on explaining the learning objectives to the pupils and, in some cases, encouraging them to come up with their own. Then these together with mark sheets are projected onto whiteboards. More time is being spent on the ‘construct’ and ‘apply’ elements. Lessons are very busy and the pace has improved. Teachers commented that there is now more depth to the lesson.  There is greater use of reviews and more emphasis on brain based learning practices. Some teachers have implemented group work and peer assessment and one effect is that pupils are more focussed and work is of a higher standard. More lessons are interactive and not teacher directed. Wall displays have transformed the classrooms as they have helped to creative a positive learning environment. These visual stimulants are increasingly used throughout the lesson as resources and pupils use them because they now relate to the work they are doing. 

One teacher made key rings with their Y7 class which had a series of faces on them. They are one of the TEEP aids that pupils use to show how they are feeling and the aim was that this teacher would use them in this way with her pupils. However, they became so popular with other teachers who also used them that next year all the Y7 pupils will make them and will then be able to use them in their other lessons with all their teachers.

TEEP gives a more detailed, guided and structured way of planning lessons so that pupils enjoy them more and it gives teachers opportunities and, perhaps more importantly, permission, to have fun. Pupils get a structured lesson which helps their learning and they develop skills of transferability.

One teacher said that the training had crystallised things for him and had improved his teaching no end. He ensures that his pupils know what they’re doing, why there doing it, where they are going and how they are going to get there. He says he never used to ask them. Another teacher uses TEEP all the time. She said that she feels nervous when her pupils are working from textbooks. Another commented that it had given him the courage to move away from text book based teaching. Textbooks are now used only as a stimulus and are used as a resource to be cut up for collage work and poster making. One other said that following on from the training she had to think quite differently:

‘I almost felt like throwing away all the old stuff because I had to think quite differently about how to approach lessons.’ T212

She had to think about how to prepare a learning environment where the pupils would feel cared for and the way they come into the classrooms has changed. She has tried to make it more of a ‘thinking classroom’ and the way she uses starters, especially questions, has been influenced by this. 
Some teachers have changed the layout in the classroom, grouping tables together to facilitate collaborative working. Teachers are encouraging creativity, for example through using plasticene to encourage modelling. Many teachers are using DVD and video clips, using digital cameras to film the pupils, using drama more and encouraging pupils to be more interactive and creative. Teachers are incorporating ideas generated by the pupils into lessons. Other teachers are making more use of interactive whiteboards and other IT resources. Their IT skills and knowledge is growing fast.

Teachers are also aware of the different elements when they are planning lessons, such as thinking skills, critical thinking and ensuring the underpinning elements are incorporated. Teachers are now looking at skills and not just content when they are delivering lessons. TEEP has allowed teachers to become more creative.

When things don’t go to plan, teachers now have the tools and knowledge to unpick this and understand what went wrong and why. They are far more reflective and can then refine the lesson and improve their teaching. Teachers are more confident about sharing this with their pupils and are encouraging them to give the teacher feedback about how they feel they were taught in that lesson.

Impact on teachers’ professional development

TEEP has given teachers opportunities for professional self development. One teacher said that a new post had been created for her; another that it helped with her role as an AST and another believed that using TEEP had enabled her to achieve AST status. Other teachers had been given opportunities to lead small groups and deliver training on PD days. Initially, some teachers were hesitant about this, but over time and with practise their confidence has increased as has their knowledge and expertise. On these training days, everyone – including the headteacher- is seen as a ‘learner’ and there is no leadership hierarchy. Several teachers have the opportunity to coach others and this is done mainly on an informal basis. Other teachers have worked as mentors and the training has impacted the way they give feedback to their mentees.
In one school one of the teachers who was rather sceptical about TEEP prior to doing the training, is now proud of his teaching and believes it has made him a better teacher. He is a national coach for a particular sport and uses the TEEP methodology when he coaches. All of the teachers interviewed in this school said their confidence had increased. One teacher said that she changed everything she did after the training and commented on how inspirational it is.

‘Best thing I’ve has since my teacher training’ T563
Most of the teachers interviewed are involved in coaching and mentoring, both formally and informally. Much is this is within subject departments, although several teachers coached and mentored others such as teacher trainees, or other teachers through their role as AST. Several teachers said that they wanted further TEEP training including doing level 2 and 3.
Some teachers are so excited about teaching and learning that they carry out their own research and read up about things that interest them. TEEP has re-ignited their enthusiasm and passion for teaching. Other teachers are more self aware and spend far more time reflecting on the lessons and their practice, on what didn’t work and reasons for this. 
‘TEEP has made me a better teacher. I’m more open to change. The kids like it a lot. We’ve all benefitted from it so much. Even if I move on, I will still do it in my new school.’ T657

Impact on pupils
The focus has shifted away from classroom management, especially of behaviour, to developing pupil learning. Although teachers had their pupils’ best intentions at heart, the learning that was taken place prior to TEEP was not so effective. Teachers acknowledge that it does take a far amount of time to encourage pupils to become independent learners but that this has major benefits not just in terms of pupil confidence or exam achievement.
There have been huge impacts on the pupils who are learning how to peer assess and give positive feedback and, as a result, they are becoming more independent learners. Lessons are far more pupil-centric and challenging and far less teacher led. Pupils feel far more empowered and are clear about what’s required of them. This has led to the quality of their work improving and this is now of a higher standard. 

Another teacher realised that he was missing out the ‘construct’ part of the cycle. He couldn’t understand why the pupils were unable to do the work and he used to get very frustrated. He has done a lot of work on this part of the cycle and now there is deep learning taking place in his lessons. When he follows the lesson planning cycle he can easily identify if there are any parts he has missed and lessons are more logical and structured. Prior to TEEP, this wasn’t happening. 
‘It does take longer to cover things but the process they go through is far more valuable for them. You feel really good.’ T357
One teacher commented that his questioning had changed and he is getting better responses from his pupils as a consequence.  He found it very difficult to give them sufficient wait time as it was not easy to break the habit of jumping in with the answer. More lessons are chunked. Another teacher also took his pupils’ views into account, for example they wanted to move their desks so that they all sat in a circle.  One other teacher commented that he was very enthused but that sometimes it was difficult to wait for the pupils to become as enthused as he was. 
Although it wasn’t easy at first and the pupils were very resistant to taking a more active role in their learning they really enjoy it now, particularly the boys when they are given opportunities to learn in a kinaesthetic way. They had become used to being told what to do so it took a lot of perseverance and breaking things into small steps to encourage them to adopt a new way of learning. The focus is now on engaging the pupils in the learning that’s taking place in the classroom. Pupils now understand why they are doing things not simply what they are doing, leading to greater independence. They talk with each other, have more ownership and can be in charge of their own learning. One teacher said that he encourages his pupils to tell him the stages of the cycle they are using in the lesson. 

‘They had to be taught about how to work in groups; there were a lot of things I took for granted. There was resistance.’ T478
Pupils are benefitting in terms of greater consistency, developing a shared language and knowing what is expected of them. They perform at a higher level because they fully understand what they are doing and why. The learning is made explicit and visual with ICT further enhancing this. They are becoming more independent and taking more responsibility for their learning. Teachers did find it frustrating when pupils were not engaged in the lesson, particularly when the teacher had spent a lot of time planning it and were keen to find out what they (the pupils) thought about this new way of learning. Teachers say that what goes on in their classrooms is more of a team effort now. Pupils turn up on time and expect an engaging lesson and for the teacher to be fully prepared. Through the Y8 learning to learn course pupils are making connections and transferring skills to their subject lessons. This cross fertilisation helps build a shared language and deepening understanding. There is far more peer learning taking place as well. 
One teacher has created a learning wall in his classroom and uses Bloom’s taxonomy and the spiders in a consistent way. He’s trying to incorporate as much TEEP as possible in his lessons despite feeling constrained by the fixed furniture in his room. He said he will ask for a table and some chairs so that he can encourage pupils to come together as a group. He wants to develop his wall displays so that they can be used as positive learning resources and can be used to display exemplar pupil work.  Another encourages her pupils to be more active through using digital cameras, Dictaphones and dressing up in boiler suits. She said that her pupils really love this and are far more engaged as a result.

‘(There) has been a noticeable change; pupils are more engaged, teachers seem happier. It’s like a different school.’ T392

Teachers said that, as a result of TEEP, their pupils are more interested in the subjects, more motivated, enthusiastic and higher achieving. One teacher had a mixed ability Y11 class who were predicted to achieve A* to E in their English language GCSE. They took the exam in Y10 and achieved passes at A* to C. Every single student surpassed their targeted grade. It was the same for English literature. The value added score for this class is 1/3 of a grade. In another case, a class with predicted grades of D and E achieved C’s. In another subject, TEEP was trialled with a KS3 class and they consistently perform and achieve at the top of their cohort. This class opted to take triple science as part of their options because they so enjoyed the TEEPed science lessons they were having.

TEEP encourages more participation from pupils, it has impacted the pace of the lesson and there are more opportunities for pupils to collaborate with each other in small groups or pairs. Other strategies include using learning logs for pupil reflection and using hooks and starters. There are far more opportunities for deeper learning to take place.

Other impact
In one department in a particular school, the teachers are encouraging their supply teachers to deliver lessons using the model. The feedback from one supply teacher was that it was easy to follow and gave her a structure. Other benefits of standardisation include factors such as teachers always know where they are and pupils don’t suffer from any repetition. Less time is wasted, both teacher and pupils are more productive and the atmosphere in the classroom is more positive.
Issues and concerns
Not all of the teachers in the sample were enthusiastic about TEEP. In some of the schools there was a core group of teachers who were resistant to implementing it. Some teachers felt that TEEP had not been introduced in a democratic way and that it was the only professional development opportunity on offer that year or that the school had been immersed in it for three or four months and that this was too much. There was also the feeling that everything before TEEP was swept away and that this was the new way forward. 
In one school concerns related to the context of their particular situation and this has had an impact on TEEP. For example, there is less talk in the staffroom about what happens in classrooms and some teachers believe the drive to implement TEEP should have continued to be a major focus. If more staff who have been trained in TEEP leave, then there will definitely be implications regarding how much further TEEP becomes embedded in this school. All the teachers are very concerned about this. 

‘(There is the) uncertainty of knowing what’s going to happen, but, once you’ve been ‘TEEPed’ that’s it. (You) won’t lose it but there may not be much more roll out.’ T234

There was a common misunderstanding amongst a significant proportion of the teachers that the lesson planning framework was too intimidating and that it was not possible to incorporate all the elements into every lesson. Some teachers expressed concerns about their work/ life balance, especially when planning TEEP lessons takes over an hour and a half. Hopefully, as teachers practise and develop confidence in this the time taken will become less. Teachers know that lessons do work really well and are very effective but there is a tension with how much time it takes. There were also concerns about not having enough time to reflect and to share good practice with colleagues. 
‘We make time because we see the benefits of it. It is additional work but we want to do it.’ T380

Another issue raised was the fact that, immediately after the training when teachers were trying out new strategies and activities, pupils were complaining that there was a lack of variety and they were being given the same activities all the time. Unfortunately, the pupils response to this has this has dampened the teachers’ enthusiasm. Teachers think they have prepared an exciting lesson that the pupils will really enjoy, but the pupils tell their teacher
they’ve already done the same activity in previous lessons that day. The lack of variety can lead to staleness and stagnation. It is important that teachers develop different styles, use different resources and incorporate a variety of activities so that this doesn’t happen. As teachers become more familiar with TEEP and it becomes more embedded in school, this is less likely to be an issue.

In one school after the training where teachers who were very enthused about TEEP took on board the model and taught their Y11 pupils in this way they found that exam results were affected and there was a dip in achievement. On reflection, teachers felt that perhaps there wasn’t enough structure and support in place and perhaps they needed to be more prescriptive with these particular students. These pupils hadn’t been inculcated in the TEEP process in the same way the Y7 and Y8 pupils will be as they go through their schooling so there are plans to address this in the school’s action plan. Lower down the school examination results have improved in several subjects, but it continues to be a balancing act as TEEP becomes embedded in the school. As this happens it will take less time for the pupils to know what is expected of them or how to work in groups and there will be a greater consistency to their learning.
In one department only the teacher interviewed was using TEEP and he was finding it very difficult to motivate and help embed TEEP. He cited the lack of specialist teachers, the fact that a key member of staff had recently left and that some teachers were in-experienced or needed a lot of support. However, he remains very positive about the impact it has had on his teaching and the learning going on in his classroom. In smaller departments it was easier to keep the momentum going but in departments with larger staff and other issues it was proving impossible. Time is needed to joint plan lessons with individual teachers and to offer other types of support. At the moment, TEEP is being implemented in small pockets and it is taking a lot of time. It can be done, but the teachers recognise that there needs to be a commitment from the SLT in order to drive it forward.

There is some tension in deciding in which Key Stages (KS) to implement the TEEP model. Some teachers felt that in KS4 there is far too much content to get through so believe it would be very difficult use TEEP strategies with these pupils as the focus is on more independent learning and less whole class teaching. There is a lot of pressure to achieve high grades in examinations held at the end of this KS. Teachers were happier to implement it in KS3, where it was being received really positively. There is a perception that TEEP gets in the way of content and it is time consuming to plan lessons using the model. Interestingly, one teacher said that in his department they were not achieving the required grades and the reasons for this needed to be identified and addressed. There is a great opportunity here for them to adopt the TEEP methodologies with these pupils so that not only will they achieve the required grades but they are likely to surpass them, based on previous evidence from the earlier evaluation. Teachers do feel pressured to focus on pupils producing coursework. 
There is also a tension, particularly with ‘A’ level courses, regarding the amount of content that teachers have to get through. Although teaching in the TEEP way might take longer, hopefully the learning that takes place is deeper, but teachers need to have the confidence, plus the support form SLT, to take this path. One school is hoping to address this issue through making lessons longer ninety minute blocks of time so it is to be hoped that this will encourage deeper learning, more reflection and discussion.  

There is a belief that ‘good teaching is not translating into good results’. Another teacher felt that there was a lot of resistance within her department; partly due to the fact that it is a large department with lots of teachers of whom many are part time. Although the teachers understand that TEEP is a powerful model to raise achievement it is a longer term strategy, so there is a lot of conflict about how much of it teachers can or will implement. 

A few teachers felt that it was too soon to know what impact there had been on their pupils because they felt that the school has only recently adopted TEEP. However, there was a perception that behaviour had worsened at the beginning, mainly because it was a steep learning curve for pupils as well as teachers.  

There is a need for greater consistency in terms of actually using the model to deliver high quality learning experiences for the pupils. This lack of consistency creates unsureness in pupils as they don’t know what is expected of them and this could lead to poor behaviour. There are some teachers who believe that poor pupil behaviour inhibits the use of TEEP. Other teachers realise that TEEP does address pupil behaviour in a positive way because it engages them, is fun and creative so pupils are no longer bored in lesson time.  
Future developments 
Future developments in one school include grouping subjects at Y7 into 5 themes taught by five teachers. This will really enhance cross curriculum planning and collaboration as well as creating a less overwhelming transition to secondary schools for these pupils.
In another school they are hoping to continue to develop TEEP going forward, but the extent to which this happens will depend on the direction the new headteacher sets and what happens during the initial transition period. 
The teaching and learning groups in one of the schools will be re-structured next year. Each one will focus on one of the underpinning elements of TEEP and teachers will be encouraged to carry out small action research projects based on TEEP. 
Another school is going to review when they hold the WSM training sessions for new to school staff. Their aim is to develop a sustainable model by having teachers trained up at every level so all TEEP training going forward can be delivered in-house. Teachers who have already been trained will be invited to help with the setting up and running of the WSM training in the future.

Key findings from interviews with support staff
Altogether eight support staff were interviewed, they included cover supervisors, learning mentors, teaching assistants and a librarian.

The training programme
There were various ways in which support staff experienced TEEP training. They did it either as part of the WSM if they were teaching staff, but only did the first two days or as a separate training programme which focussed on certain elements of the model which was delivered in one hour sessions every half a term. Non teaching support staff had a short introduction session which gave a generic overview about TEEP.
They were all very pleased to be included in the training, even if they didn’t do it at the same time as the other members of staff, and to be perceived as part of the whole school staff. Through this they believed that their contribution to the pupils was valued by others, especially teachers and this had a very positive impact on their self–esteem.

Impact on support staff
Since the training, they felt more confident, they understood about letting the pupils take ownership for their learning and allowing the pupils to lead. It was, in some cases, the first opportunity groups of people doing the same job had to work together, discuss and reflect. They also welcomed the opportunity, through the group interview with me, to network, share information and reflect together as one group. 
They thought that TEEP had pulled together what was already going on in the classrooms, enhancing lessons so that they became more structured and focussed. They felt that the lessons or activities they were doing were now more relevant to pupil learning and were no longer simply time filler activities. They said that the pupils were enjoying these lessons and activities more and they are happier. There is now less focus on classroom and behaviour management as pupils are engaged. 

They really welcomed the opportunities for discussion and strategies to improve working with the teachers. They now have a clearer understanding of the process of learning and how they can support and develop this in the pupils they work with. 

Support staff are encouraged to fully participate and have opportunities to go on learning walks around the school. Lesson plans are being developed in collaboration with the subject teachers and they are working to re-design the cover sheet so that it contains relevant information. 

Some schools have a whole school planning session on Wednesday afternoons and support staff are encouraged to be part of this.

Impact on pupils
Pupil response to cover lessons has improved and their attitude towards the cover supervisors is more positive. The cover supervisors say that doing the training and developing tools and strategies has made their job easier as they are now following the same structures as the teachers.
‘(TEEP) brings the whole school together- everybody has to do the same and plan in the same way.’ SS312

For the mentors, they said that the training had reinforced and built on what they were already doing as much of the work they do is either 1 to 1 or very small groups. However, they had completely changed their classroom environment so there are more displays and visual stimulants which are relevant to the pupils and it is more welcoming for them. 

Some of the tools and activities they used with the pupils included using thinking mats, developing starter activities and using video clips or music to enhance learning. They also focussed on understanding what good group work looks like and how to facilitate this.

‘We’ve got something now that will switch the kids on.’ SS127
There is far more consistency across school in terms of what the pupils are exposed to and this leads to greater cohesiveness because the vast majority of people in school are doing similar things.
Issues and concerns

Some support staff felt that it was difficult to sustain momentum and to remember things from one session to the next when training sessions were far apart. 
Another concern was the fact that non teaching staff (e.g. librarians, technicians admin staff) didn’t get to attend the WSM. There may we be cost and or timing issues, but it is very important for all staff to feel equally valued and part of the same team in school.

‘Not being fully involved (as the teaching members of staff) means (I’m) not as up to speed as the teachers are. I want to be fully au fait with it.’ SS256

A few said they  found it quite frustrating as they were not completely clear regarding the big picture – there was a feeling of a lack of context, how, where and why the different elements fitted together and what the underpinning elements were.
Key findings from the focus groups with pupils

The data analysed comes from a total of 122 pupils. Pupils represent a mix of gender, ability and subject range. Each school’s data has been analysed by year group and these findings are presented in this section. However, several sets of data are incomplete, due to time constraints and in some cases the sample was very small. 

*Note that, due to calculating percentages from small numbers, it is not always possible to equal 100% in total.

	
	Y7
	Y8
	Y9
	Y10
	Y11
	Y12
	Y13
	Total

	Total no of pupils
	20
	21
	29
	23
	15
	5
	9
	122


Table 3.4 Numbers of pupils interviewed by year group
Students were asked two sets of questions. The first set was about their perceptions of their teachers including teacher characteristics, teaching approach and style. The second set of questions relate to the pupils’ perceptions about what they like, what they do  and what their classroom climate is like. A set of pictures was shown to illustrate each category and the students were asked the same questions for each set of pictures. The pictures and discussion questions can be found in Appendix C. 

The questions are:

· How often does this happen

· Which subjects

· What do you like

· Where do you learn the best
The table below presents what students thought about their teachers’ characteristics. The pictures represent:

· A strict teacher ‘do as I say’ style |(policeman)

· A teacher who ensured there was a lot of fun in their classroom, who was relaxed and easy going (clown)

· A teacher who would occasionally deliver a really outstanding lesson, usually as a one off (magician)

· A teacher who was able to facilitate the learning that went on in their classroom and who encouraged the pupils to take responsibility for their learning (wise man)
All of the teachers used an assortment of styles. Pupils were asked to select the style they preferred and the style where they thought they learnt best. The data is presented by school
	School 143
	Like the best (%) 
	Learn the most (%)

	Picture
	Y7
	Y9
	Y10
	Y7
	Y9
	Y10

	Policeman
	0
	0
	0
	83
	50
	0

	Clown
	66
	50
	0
	0
	0
	0

	Magician
	34
	12
	80
	0
	12
	0

	Wise man
	0
	38
	20
	17
	38
	100

	Total
	100
	100
	100
	100
	100
	100


	School 235
	Like the best (%)
	Learn the most (%)

	Picture
	Y7
	Y8
	Y9
	Y10
	Y13
	Y7
	Y8
	Y9
	Y10
	Y13

	Policeman
	0
	0
	0
	0
	25
	0
	0
	34
	0
	0

	Clown
	25
	0
	0
	0
	50
	0
	0
	0
	0
	0

	Magician
	25
	0
	66
	0
	0
	0
	0
	66
	0
	0

	Wise man
	50
	100
	34
	100
	25
	100
	100
	0
	100
	100

	Total
	100
	100
	100
	100
	100
	100
	100
	100
	100
	100


	School 314
	Like the best (%)
	Learn the most (%)

	Picture
	Y8
	Y9
	Y10
	Y11
	Y8
	Y9
	Y10
	Y11

	Policeman
	0
	No data 
	0
	0
	0
	No data 


	0
	0

	Clown
	100
	
	0
	0
	26
	
	0
	0

	Magician
	0
	
	0
	0
	16
	
	0
	0

	Wise man
	0
	
	100
	100
	62
	
	100
	100

	Total
	100
	
	100
	100
	100
	
	100
	100


	School 451
	Like the best (%)
	Learn the most (%)

	Picture
	Y7
	Y8/9
	Y10/11
	Y12/13
	Y7
	Y8/9
	Y10/11
	Y12/13

	Policeman
	0
	0
	0
	0
	0
	34
	33
	0

	Clown
	60
	83
	34
	0
	60
	66
	33
	25

	Magician
	20
	17
	0
	0
	20
	0
	33
	0

	Wise man
	20
	0
	66
	100
	20
	0
	0
	75

	Total
	100
	100
	100
	100
	100
	100
	*99
	100

	School 524
	Like the best (%)
	Learn the most (%)

	Picture
	Y7
	Y8
	Y9
	Y10
	Y11
	Y12/3
	Y7
	Y8
	Y9
	Y10
	Y11
	Y12/3

	Policeman
	0
	0
	0
	0
	0
	34
	17
	83
	0
	0
	33
	64

	Clown
	100
	50
	33
	0
	34
	66
	0
	0
	50
	0
	0
	0

	Magician
	0
	16
	17
	0
	66
	0
	0
	0
	0
	0
	33
	0

	Wise man
	0
	34
	50
	100
	0
	0
	83
	17
	50
	100
	33
	34

	Total
	100
	100
	100
	100
	100
	100
	100
	100
	100
	100
	*99
	100


Across all the schools in the sample, none of the Y7 pupils liked it when they felt their teachers were policing them. They liked it when learning was fun and interesting. They said this is where they learn the most when there are lots of activities going on so that they can get involved and take an active role in their learning (represented by the wise man picture). Of some concern is that Y7 pupils in one school believe they learn the most when they are being ‘policed’. It may be that, as they are new to secondary school, they are unsure of teacher expectations and maybe the way in which they are taught is very different compared to when they were at primary school.

With Y8 pupils there is a noticeable change over time, from those who have had less exposure to TEEP preferring  a more passive or traditional  style of learning through to those who prefer to be active learners and who have had a longer exposure to TEEP methods. The same pattern is borne out in their response to where they think they learn the most.  These findings are repeated for the Y9 pupils; as they become more familiar with the processes of effective learning and have more exposure to this way of learning, they know that they learn more and they also prefer being taught in this way.  Even so, it is of some concern that pupils in school 143 think they learn the most when they are taught using traditional methods. This is probably due to the sample of pupils and the subjects they discussed. It is true that not all the teachers in that school have adopted the TEEP model. The same trend continues for Y10 pupils. Over time, as they move through the school and the school has embedded TEEP deeper, they are more familiar with active learning and prefer to be taught in this way.

With Y11 in school 524, they said that they learnt the most when they were taught in a more traditional way. This may be related to the fact that they have GCSE exams in this year and there is a lot of coursework and subject content to get through. If teachers are fairly new to TEEP and it is at the early stages of being embedded then it could be that pupils have not had a long exposure to it and they may feel more secure if their learning is carried out in a more traditional way. This trend is borne out for the Y12 and Y13 students across the sample, although in school 235, pupils in these year groups prefer a more active style of learning and know this is where they learn the most. This could be due to the fact that they have had more time to understand and develop strategies of effective learning because TEEP has been embedded in a deeper way in this school.

They were then asked the same questions in relation to how they were grouped during lessons and their preferences. The tables below present these findings:

	School 143
	Like the best (%) 
	Learn the most (%)

	Picture
	Y7
	Y9
	Y10
	Y7
	Y9
	Y10

	Individual
	33
	38
	0
	0
	76
	0

	Pair
	17
	0
	60
	0
	0
	0

	Whole class
	17
	38
	20
	100
	0
	100

	Group
	33
	24
	20
	0
	24
	0

	Total
	100
	100
	100
	100
	100
	100


	School 235
	Like the best (%)
	Learn the most (%)

	Picture
	Y7
	Y8
	Y9
	Y10
	Y13
	Y7
	Y8
	Y9
	Y10
	Y13

	Individual
	0
	0
	0
	0
	25
	0
	50
	0
	0
	0

	Pair
	0
	50
	0
	0
	25
	100
	25
	0
	0
	25

	Whole class
	0
	25
	0
	50
	0
	0
	25
	100
	100
	50

	Group
	100
	25
	100
	50
	50
	0
	0
	0
	0
	25

	Total
	100
	100
	100
	100
	100
	100
	100
	100
	100
	100


	School 314
	Like the best (%)
	Learn the most (%)

	Picture
	Y8
	Y9
	Y10
	Y11
	Y8
	Y9
	Y10
	Y11

	Individual
	0
	17
	Liked a variety
	20
	0
	38
	0
	25

	Pair
	50
	17
	
	20
	0
	24
	0
	50

	Whole class
	25
	0
	
	
	75
	0
	0
	0

	Group
	25
	66
	
	60
	25
	38
	100
	25

	Total
	100
	100
	
	100
	100
	100
	100
	100


	School 451
	Like the best (%)
	Learn the most (%)

	Picture
	Y7
	Y8/9
	Y10/11
	Y12/13
	Y7
	Y8/9
	Y10/11
	Y12/13

	Individual
	0
	42
	32
	75
	0
	58
	50
	75

	Pair
	20
	28
	17
	25
	20
	0
	17
	0

	Whole class
	20
	15
	17
	0
	40
	42
	33
	25

	Group
	60
	15
	17
	0
	40
	0
	0
	0

	Total
	100
	100
	100
	100
	100
	100
	100
	100


	School 524
	Like the best (%)
	Learn the most (%)

	Picture
	Y7
	Y8
	Y9
	Y10
	Y11
	Y13
	Y7
	Y8
	Y9
	Y10
	Y11
	Y13

	Individual
	0
	33
	0
	0
	0
	33
	17
	17
	16
	0
	17
	0

	Pair
	0
	66
	16
	34
	66
	33
	66
	83
	50
	100
	33
	34

	Whole class
	0
	0
	34
	0
	34
	33
	17
	0
	17
	0
	17
	64

	Group
	100
	0
	50
	66
	0
	0
	0
	0
	17
	0
	33
	0

	Total
	100
	100
	100
	100
	100
	*99
	100
	100
	100
	100
	100
	100


The majority of Y7 pupils preferred to work in groups, in fact, apart from the sample in school 143; they did not like working individually. When students work together, they have the opportunity to share and synergy is created. There is also an opportunity to clarify any misunderstandings they may have and this gives them security and leads to increased confidence.  Very few pupils said they learnt the most working by themselves. They all learn more when they work collaboratively. The same trends are apparent with Y8 pupils. Again, over time, more pupils are happy to work collaboratively as they become familiar with how to work effectively with each other.

For older students, especially when they are fairly new to the TEEP way of working, they said they learn the most when they work individually. This may be due to the fact that they are more focussed on exams and getting through coursework. Another factor may be related to the length of time they have been exposed to the TEEP programme and how embedded it is in their school. The other older students, who have had longer exposure to TEEP methods of learning, prefer to work in groups. For Y12/13 pupils, a whole class may consist of only three or four pupils.

Pupils like to work in a variety of ways, depending on the subject, the topic and their relationship with that teacher. The TEEP model encourages variety in the ways pupils are grouped for different activities within a lesson.

Pupils were asked to think about their teachers’ styles; how supportive, dictatorial or facilitative they thought they were. Results of these discussions are presented in the 
following tables:
	School 143
	Like the best (%) 
	Learn the most (%)

	Picture
	Y7
	Y9
	Y10
	Y7
	Y9
	Y10

	Supportive
	100
	100
	80
	100
	100
	100

	Dictatorial
	0
	0
	0
	0
	0
	0

	Facilitative
	0
	0
	20
	0
	0
	0

	Total
	100
	100
	100
	100
	100
	100


	School 235
	Like the best (%)
	Learn the most (%)

	Picture
	Y7
	Y8
	Y9
	Y10
	Y13
	Y7
	Y8
	Y9
	Y10
	Y13

	Supportive
	50
	25
	0
	0
	0
	25
	0
	0
	0
	0

	Dictatorial
	0
	0
	0
	100
	0
	25
	0
	0
	100
	0

	Facilitative
	50
	75
	100
	0
	100
	50
	100
	100
	0
	100

	Total
	100
	100
	100
	100
	100
	100
	100
	100
	100
	100


	School 314
	Like the best (%)
	Learn the most (%)

	Picture
	Y8
	Y9
	Y10
	Y11
	Y8
	Y9
	Y10
	Y11

	Supportive
	25
	76
	50
	100
	75
	0
	100
	17

	Dictatorial
	0
	0
	0
	0
	0
	0
	0
	0

	Facilitative
	75
	24
	50
	0
	25
	100
	0
	83

	Total
	100
	100
	100
	100
	100
	100
	100
	100


	School 451
	Like the best (%)
	Learn the most (%)

	Picture
	Y7
	Y8/9
	Y10/11
	Y12/13
	Y7
	Y8/9
	Y10/11
	Y12/13

	Supportive
	0
	58
	66
	0
	0
	58
	66
	0

	Dictatorial
	0
	0
	0
	0
	0
	0
	0
	0

	Facilitative
	100
	42
	34
	100
	100
	42
	34
	100

	Total
	100
	100
	100
	100
	100
	100
	100
	100

	School 524
	Like the best (%)
	Learn the most (%)

	Picture
	Y7
	Y8
	Y9
	Y10
	Y11
	Y13
	Y7
	Y8
	Y9
	Y10
	Y11
	Y13

	Supportive
	100
	50
	17
	34
	66
	0
	66
	33
	16
	50
	0
	0

	Dictatorial
	0
	0
	17
	0
	0
	0
	34
	50
	0
	0
	17
	0

	Facilitative
	0
	50
	66
	66
	34
	100
	0
	17
	84
	50
	83
	100

	Total
	100
	100
	100
	100
	100
	*99
	100
	100
	100
	100
	100
	100


Unsurprisingly, very few pupils in the whole sample preferred a dictatorial style from their teachers. Where this was a clear preference was in school four with Y10 pupils who explained that this was because they were working towards exams and they wanted to know exactly what they had to do and needed clear guidance from their teachers. 

The overwhelming majority of pupils, regardless of age, liked it best when they felt their teachers were facilitative and this is where they felt they learned the best. They said that this happened a lot in most subjects across the schools. They all said that their individual relationship with each teacher was the key factor. Where they felt liked they were more likely to try their best, to behave and to focus on learning. 

The next set of questions relate to the pupils’ response to the new way of learning through TEEP and how they felt about it. The pictures used illustrate the following:

· Feeling on top of the world (man on top of building)

· Being lost (maze)

· Having to juggle a large workload (balancing act)

· When the penny drops (light bulb)

· Feeling like there were certain expectations from the teacher but not necessarily knowing what these were. Feeling like you had to do something (performing dog)

The results of these discussions are presented in the tables below: 

	School 143
	Like the best (%) 
	Learn the most (%)

	Picture
	Y7
	Y9
	Y10
	Y7
	Y9
	Y10

	On top of building
	83
	76
	40
	17
	0
	100

	Maze
	0
	0
	0
	0
	12
	0

	Balancing act
	17
	0
	0
	66
	76
	0

	Light bulb
	0
	24
	60
	17
	0
	0

	Performing dog
	0
	0
	0
	0
	12
	0

	Total
	100
	100
	100
	100
	100
	100


	School 235
	Like the best (%)
	Learn the most (%)

	Picture
	Y7
	Y8
	Y9
	Y10
	Y13
	Y7
	Y8
	Y9
	Y10
	Y13

	On top of building
	25
	100
	100
	50
	100
	0
	100
	0
	0
	0

	Maze
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Balancing act
	0
	0
	0
	50
	0
	0
	0
	100
	100
	0

	Light bulb
	75
	0
	0
	0
	0
	100
	0
	0
	0
	100

	Performing dog
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Total
	100
	100
	100
	100
	100
	100
	100
	100
	100
	100


	School 314
	Like the best (%)
	Learn the most (%)

	Picture
	Y8
	Y9
	Y10
	Y11
	Y8
	Y9
	Y10
	Y11

	On top of building
	No data 
	0
	30
	66
	No data 
	0
	30
	66

	Maze
	
	0
	0
	0
	
	0
	0
	0

	Balancing act
	
	0
	0
	0
	
	0
	0
	0

	Light bulb
	
	100
	70
	34
	
	100
	70
	17

	Performing dog
	
	0
	0
	0
	
	0
	0
	17

	Total
	
	100
	100
	100
	
	100
	100
	100


	School 451
	Like the best (%)
	Learn the most (%)

	Picture
	Y7
	Y8/9
	Y10/11
	Y12/13
	Y7
	Y8/9
	Y10/11
	Y12/13

	On top of building
	0
	100
	34
	75
	0
	100
	0
	50

	Maze
	0
	0
	0
	0
	0
	0
	0
	0

	Balancing act
	100
	0
	0
	0
	100
	0
	0
	25

	Light bulb
	0
	0
	66
	25
	0
	0
	100
	25

	Performing dog
	0
	0
	0
	0
	0
	0
	0
	0

	Total
	100
	100
	100
	100
	100
	100
	100
	100


	School 524
	Like the best (%)
	Learn the most (%)

	Picture
	Y7
	Y8
	Y9
	Y10
	Y11
	Y13
	Y7
	Y8
	Y9
	Y10
	Y11
	Y13

	On top of building
	0
	0
	66
	50
	17
	33
	0
	50
	84
	64
	66
	0

	Maze
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	100

	Balancing act
	0
	0
	0
	0
	0
	33
	0
	0
	0
	34
	0
	0

	Light bulb
	100
	100
	34
	50
	83
	33
	100
	50
	16
	0
	17
	0

	Performing dog
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	17
	0

	Total
	100
	100
	100
	100
	100
	*99
	100
	100
	100
	100
	100
	100


A majority of pupils liked it when they either had a ‘light bulb’ moment or when they felt ‘on top’ of things. A light bulb moment occurred when they had been struggling to understand something and then they knew it and it became secure. It related to a single instance whereas feeling on top of things was similar, but relates to several instances and might happen at the end of a topic or section of work. It is no surprise that they believed that these same categories are where they learned the most. Pupils explained that often these feelings were accompanied by relief that they had finished the work as well as giving them increased confidence and a sense of achievement which they could build on in the next lesson or topic.

Interestingly, some pupils enjoyed the tension of the balancing act, feeling that workload or deadlines spurred them on to achieve although others said they definitely did not like this feeling at the time it was happening but that it did lead to a good sense of achievement once they had met the deadline.  For pupils at school 524 in Y12/13 although none of them liked feeling that they were lost in a maze, they all thought that this was where they learned the best. They said this feeling happened all the time, as well as the balancing act. This may be due to ‘A’ level workload being heavily content driven with a large amount of course work for the subjects they had chosen. 
Only two pupils in the whole sample thought they learned the best when they had to do something because that was what the teacher said, wanted or expected although it was likely they might not be clear about why this was so (performing dog). They both said that this happens a lot so it may be related to a particular subject and the way it is taught or indeed the particular style these teachers use. Pupils mentioned work/life balance when discussing this picture.

The final questions pupils were asked related to classroom environment. There is an incomplete set of data because time ran out during a number of sessions. Pupils were asked to compare their classroom to a selection of pictures illustrating:

· Factory (a production line churning out the same finished product)

· Open road (knowing the destination but not necessarily the exact route)

· Prison  (same routine and lack of freedom)

· Circus (all sorts of things going on at the same time)

The data is presented in the following tables:
	School 143
	Like the best (%) 
	Learn the most (%)

	Picture
	Y7
	Y9
	Y10
	Y7
	Y9
	Y10

	Factory
	0
	24
	0
	0
	100
	0

	Open road
	0
	12
	100
	0
	0
	100

	Prison
	0
	0
	0
	0
	0
	0

	Circus
	100
	76
	0
	100
	0
	0

	Total
	100
	100
	100
	100
	100
	100


	School 235
	Like the best (%)
	Learn the most (%)

	Picture
	Y7
	Y8
	Y9
	Y10
	Y13
	Y7
	Y8
	Y9
	Y10
	Y13

	Factory
	0
	0
	0
	0
	0
	25
	0
	0
	0
	75

	Open road
	100
	100
	100
	100
	100
	75
	100
	100
	100
	25

	Prison
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Circus
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Total
	100
	100
	100
	100
	100
	100
	100
	100
	100
	100


	School 314
	Like the best (%)
	Learn the most (%)

	Picture
	Y8
	Y9
	Y10
	Y11
	Y8
	Y9
	Y10
	Y11

	Factory
	No data 
	No data 
	0
	No data 
	No data 
	No data 
	0
	No data 

	Open road
	
	
	100
	
	
	
	100
	

	Prison
	
	
	0
	
	
	
	0
	

	Circus
	
	
	0
	
	
	
	0
	

	Total
	
	
	100
	
	
	
	100
	


	School 451
	Like the best (%)
	Learn the most (%)

	Picture
	Y7
	Y8/9
	Y10/11
	Y12/13
	Y7
	Y8/9
	Y10/11
	Y12/13

	Factory
	0
	0
	0
	0
	0
	0
	0
	0

	Open road
	100
	100
	100
	100
	100
	100
	100
	100

	Prison
	0
	0
	0
	0
	0
	0
	0
	0

	Circus
	0
	0
	0
	0
	0
	0
	0
	0

	Total
	100
	100
	100
	100
	100
	100
	100
	100


	School 524
	Like the best (%)
	Learn the most (%)

	Picture
	Y7
	Y8
	Y9
	Y10
	Y11
	Y13
	Y7
	Y8
	Y9
	Y10
	Y11
	Y13

	Factory
	0
	17
	0
	No data 
	No data 
	17
	0
	50
	0
	No data 
	No data 
	66

	Open road
	100
	83
	66
	
	
	83
	100
	50
	83
	
	
	34

	Prison
	0
	0
	0
	
	
	0
	0
	0
	0
	
	
	0

	Circus
	0
	0
	34
	
	
	0
	0
	0
	17
	
	
	0

	Total
	100
	100
	100
	
	
	100
	100
	100
	100
	
	
	100


The overwhelming majority of pupils liked it most and learned the most when their learning environments were like the open road picture. Typical features of these learning environments include a high degree of collaboration between pupils, a variety of working styles, the teacher acts as facilitator, there is shared ownership, the pupils are supported to take responsibility for their own learning, the pupils are allowed to move around freely, learning is fun, innovative and exciting, it’s where active learning occurs and there are positive relationships between the teacher and pupils.  It is very interesting that, even with the schools who have recently adopted the TEEP model, pupils appreciate the changes that have been made to their learning environments. Pupils said that they were given more autonomy, there was far greater enjoyment of lessons, there was a higher degree of personalisation, especially in regard to targets and knowing what was required of the pupils and there was a lot of freedom and variety in lessons but not so much that there was too much going on. 

Only four pupils one school preferred a different type of learning environment. One pupil each from Y8 and Y13 preferred an environment where there were strict boundaries and a lack of freedom and two Y9 pupils preferred an environment which was mainly fun. There was slightly more variation in where they thought they learned the best. For older students, this may be linked to exams and course work requirements so they may prefer and have more experience of being teacher-directed in their work. 

One school presents an atypical picture. The Y9 pupils who believed they learned the most in a ‘production’ style environment may have concerns about course work and examinations as they were about to take GCSE exams and were involved in a lot of revision lessons at the time the interviews were carried out. Y7 pupils prefer a fun learning environment. They may still be settling down and may have not yet developed the confidence that is necessary to cope with an ‘open road’ style of learning environment.

4) Conclusions
Even though each school is at a different stage in adopting the WSM, from a few months to a few years, the findings are very similar. One of the factors that may contribute to this is that the school, headteacher or senior leader with responsibility for TEEP has been involved with TEEP for a significant number of years. In the case of the headteacher or senior leader, this involvement may possibly have been in their previous school(s). This immersion has given them concrete evidence that TEEP is a highly effective programme to improve teaching and learning.

Each school in the sample was ‘ready’ for a teaching and learning intervention. Sometimes this was due to pressure from external drivers such as Ofsted inspections or internal drivers such as the need to improve performance in GCSE pass rates. 
The headteacher is key—it’s their vision and values/ethos that sets the school direction. Two of the schools in the sample will have a new headteacher in September 2010. These new appointments will be an important factor in how/if TEEP, especially WSM, continues to become embedded and developed within these schools.

Each school needs a ‘driver’, a teacher in a position of leadership, to be responsible for embedding and keeping TEEP at the forefront of the school’s purpose.

Middle managers have an increasingly important leadership and developmental role within the organisation of the school. They are an important resource in embedding TEEP and driving it forward. Through TEEP they are able to gain valuable experience and develop their skills, knowledge and expertise. 

TEEP addresses issues regarding the core business of schools i.e. learning. It provides an holistic framework that goes far beyond a lesson planning tool. Indeed it influences every aspect of the school, including culture, ethos, behaviours, vision and values.
The leadership style the headteacher adopts has a significant impact on how far and to what degree the TEEP model becomes embedded in the school.

In some schools there were issues around technology and these can act as a barrier to embedding TEEP whole school. In order to minimise a negative impact it is important to:
· Ensure that all staff undertaking the WSM training are familiar with the IT packages, e.g. moviemaker, used on the training prior to delivering the WSM.

· There is a danger that technologies, particularly PowerPoint presentations, simply replace textbooks. It is important to ensure IT is one tool in a suite of tools and resources for teachers to use.

It is key that teachers develop the understanding that the activities they set for their pupils are focussed on the ‘process’ rather than the end product. It is the ‘process’ (creativity) that the pupils go through that is significant rather than the making or doing and teachers should stress the importance of this to their pupils.

Although time is a factor regarding how deeply TEEP becomes embedded in the school, a far more critical factor is consistency. When TEEP has been adopted by teachers across a subject department, SoW are written in the TEEP way and students are taught effective learner behaviours by teachers who teach through effective teaching strategies in a consistent way, then learning is highly effective, deeply rooted and knowledge is secure. When this is rolled out to the way the whole school teaches, then there is synergy from this. Every pupil has a consistent programme of highly effective teaching from every teacher they encounter. Pupils are clear about expectations as there are no mixed messages - everyone in the school is focussed on the same goal and working towards achieving that together.  Lack of consistency accounts for the variation in findings, particularly from the pupil focus group interviews with school five pupils. Those findings highlight the facts that not every department in that school has adopted the TEEP programme and that it is not securely embedded in some departments.

Implementing the WSM gives faster results in improvements to teaching and learning across the school. It is possible to see some improvements within four or five months. 

The WSM is a way of immersing a whole staff body in some high quality professional development linked to the core business that schools should be about. Everyone doing the same training at the same time ensures that they are all using and developing a common language, common processes and the same expectations. It encourages unity and consistency within the staff body. It provides a strong positive foundation to further develop teaching and learning within the school. 

It is crucial that teachers continue to develop their knowledge and understanding of the underpinning elements of the TEEP programme and don’t simply use TEEP as a lesson planning tool. One of the most successful ways of developing this knowledge and understanding is through small groups which meet on a regular basis, especially when teachers work collaboratively across the curriculum.

Developing a lesson plan that incorporates all six elements of the cycle which is used for teacher performance management improves consistency across the school and ensures both teachers and the SLT know exactly what teaching and learning is taking place in school, what the areas for development or improvement are and which areas are successful.

TEEP has an impact not only on the way lessons are structured but also on the ethos and climate within the school. One focus should be on creating a learning environment throughout the school.

TEEP has a positive effect on the way the curriculum is organised and taught. There are far more opportunities not only for cross-curriculum collaboration but also for teaching in complete topics so that what is taught is no longer discrete bits of knowledge; pupils can make more sense of what is being taught and there is greater transferability, not only of skills but also of knowledge.

There are many opportunities for teachers’ professional development. In some cases this has led to promotions to more senior posts or posts with increased responsibility.

TEEP encourages teachers to begin a professional dialogue about teaching and learning. It equips them with the skills, tools and language necessary to engage in this dialogue and also creates a safe climate for this to take place.

Through using TEEP, teachers are encouraged to take greater risks in the classroom through using more creative teaching techniques, styles and strategies set within a safe environment.

TEEP gives teachers and pupils the tools to understand what learning is taking place, how the learning is taking place and why it is important.

The majority of pupils are becoming more independent learners. This is having a positive impact on their confidence and self esteem as well as on their learning outcomes. Pupil work is of a far higher standard since TEEP has been implemented and in most cases, exam results have improved.

Younger pupils are more open to learning in the TEEP way. Pupils sitting GCSE or A level exams find it far more difficult to embrace what they perceive as more freedom in their learning and, in some cases, a totally different way of learning, where they are expected to take responsibility. TEEP provides a very different way of being taught and there can be tension between taking responsibility for learning and ensuring high grades are achieved in external exams. However, as pupils progress through the school and become more used to the TEEP way, they want to take responsibility for their learning and achievement improves drastically.

Including support staff in the training leads to a greater consistency across the school in terms of what the pupils expect and experience in their lessons.

When support staff are included in the training they feel valued and part of the team of professionals delivering quality learning experiences in school. Their confidence and self esteem increase as does their knowledge and understanding of teaching and learning. They believe their input into lessons is now more relevant to pupil learning. 

The vast majority of pupils prefer variety in terms of what they do and how their teachers relate to them. They want to be involved in their learning, to be given responsibility for it and to have teachers sign post the way. Pupils’ performance is optimised when they operate in a safe climate that is conducive to learning, they know what is expected of them and they are supported and encouraged and the learning environment is shared – it becomes ‘ours’.

5) Recommendations
Recommendations regarding the training of the WSM
Although evaluating the WSM training was not part of this research brief, the following issues came up in the course of interviewing teachers and school leaders during the school visits.

· There are issues related to support staff (cover supervisors, learning mentors and teaching assistants) doing WSM training but there may be implications related to time and costs. However it is important to find a way to include them in accessing or taking part in the WSM training. It may be that a separate programme is developed for them but this is not without its own concerns

· The training can be tailored to a school’s particular requirements, but this may cause quality assurance issues

· It is vital to ensure that the training programme is long enough to ensure that it presents the model in sufficient depth and gives participants sufficient time to fully understand it as it is a highly complex model 

· It is important to ensure there are sufficient Trainers or people delivering the course not least so they can support each other but also to ensure that all of the aspects of the model are fully covered in some depth
· Teachers need to be encouraged to practise different elements or activities rather than all practising the same activity  at the same time
Other recommendations
· One of the main keys to continuing embedding and developing TEEP is to identify and plan a programme for the induction of new to the school staff

· Another is to ensure that a programme to develop TEEP is planned into the school development plan (SDP) or action plan so that it can continue to be embedded throughout the school as a key strategy related to teaching and learning

· It is necessary to develop the sustainability of the WSM. Some schools are doing this through an in-house programme  through ensuring they develop a core team of teachers trained at the different stages of the TEEP model (level 1, level 2 and level 3) so they will be able to offer their own WSM  training for new to school staff members

· A major focus should be on getting consistency across departments then roll out to whole school, but it is crucial  for departments to develop consistency regarding their approaches and expectations
· Regarding the actual lesson planning framework, more emphasis is needed on:

· Teachers don’t have to use all the elements in every lesson

· One framework can be used to plan a scheme of work (SoW)  or topic

· The ‘construct’ and ‘apply’ parts of the model and the differences between them

· Although the elements are numbered they are not hierarchical or linear; it is possible and may even be desirable for teachers to use the elements in any order or to revisit an element several times in the course of using the plan

· Stressing the importance of time for reflection. It may be that teachers need to be given permission as well as encouragement to do this. Encourage the SLT to give time for everyone within a department to reflect together as well as time for individual reflection. This is crucial because the WSM embeds at a faster rate. It may be necessary to teach teachers how to reflect as well as explaining the reasons why it is so important

· Encouraging teachers to begin or continue their own intellectual journey by reading around the theories that underpin the model and pedagogy. Give them ‘reading lists’ of short up to date articles as well as books

· Encouraging the school to use the teachers who have already been on the full training for support, perhaps during the WSM training but certainly afterwards to help develop and embed TEEP across the school

· There needs to be more variety in practising activities and different elements e.g. not making posters all day long  as this has caused  pupils to become  bored and frustrated, leading to a dip in their behaviour
· Ensure there is greater consistency of positive pupil experience of TEEP across the school. Pupils who are unsure of what the teacher expects from them are likely to manifest poor or inappropriate behaviours and their confidence may decrease  

· Focus on developing TEEP with younger pupils so that by the time they are ready to take external exams such as GCSE and A level they are confident with TEEP learning processes and have had a lot of experience in learning in this way.

· Ensuring that sufficient time is spent beforehand preparing the school to receive the WSM training. The school should ensure that as many teachers are positive about it as possible and ensure they all have some knowledge about the technologies that will be used in the training e.g. movie maker, photo story or publisher.
Appendix A

Interview Schedule: SMT

School Background

Can you tell me a bit about the school (intake, performance, challenges?)

What school improvement efforts are ongoing in the school at the moment?

· What has been the most successful improvement strategy that you have been involved with at this school during the past four years?

· What other initiatives regarding teaching and learning is the school involved in?

How would you describe leadership in your school? Effective? 

To what extent:

a) Is leadership shared within the school? (e.g.s)

b) Are roles and responsibilities rotated? (e.g.s) (how are teams constructed?) 

c) To what extent do teachers plan or share ideas with other teachers in this school? (e.g.s) 

d) Do teachers work in collaboration with colleagues from other schools or agencies? (e.g.s)

e) What contribution do students and parents make towards school improvement in this school?

What do you think an effective teacher is?

What characteristics, behaviours, beliefs? Which most important?

Are you able to influence decision making in the school?

If they teach then:

What changes (if any) have you made to your teaching as a result of TEEP?

How was that?

Could you describe any impact from this? 

In school (pupils/staff/

In the wider environment (successful bids)

Personally (promotion/career development)

Any other

How will you continue to use the TEEP cycle?

About TEEP
Why did you decide to use the TEEP whole school model? 

Are there any school policies in place supporting TEEP? Describe these

What (other) activities have you engaged in as a result of the training?

Have they coached teachers? Who, how many?

Have you done any lesson observations and given feedback? 
Who?

 How many?

Have you worked as a learning mentor in your school? 
To whom?
 How many teachers?

Have you developed a bank of support strategies?

What do you think are the main issues that need addressing in practice in your school/department?

Which of these activities have been most/least successful? 
Why?

How are teachers that you work with selected?

What are the main factors that you think could make TEEP work in your school?

What are the main barriers to TEEP working in your school?

Are you intending to spread use of TEEP in the school? 
How?
What activities do you intend to undertake in future?

How many teachers do you think are using the TEEP model? I
In full or adapted? 
What subjects?

Does SMT support TEEP in other ways? Describe those. 

Have there been any staff changes since you started being involved in TEEP?

Are new staff inducted into TEEP? 
How?

Appendix B

Interview Schedule: Teachers

Context:
How would you describe leadership in your school?


Effective? What style of leadership?

What do you think an effective teacher is?


What characteristics, behaviours, beliefs? Which most important?

Are you able to influence decision making in the school?

How many teachers do you think are using the TEEP model? In full or adapted? What subjects?

Are there any school policies in place supporting TEEP? Describe these

How does SMT support TEEP? 

Have there been any staff changes since you started being involved in TEEP?

Are new staff inducted into TEEP? How?

About TEEP:
What changes (if any) have you made to your teaching as a result of TEEP?

How was that?

Could you describe any impact from this? 

· In school (pupils/staff/

· In the wider environment (successful bids)

· Personally (promotion/career development)

· Any other

What other activities have you engaged in as a result of the training?


Have they coached teachers? Who, how many?


Have you done any lesson observations and given feedback? Who, how many?

Have you worked as a learning mentor in your school? To who? How many teachers?

Have you developed a bank of support strategies?

What do you think are the main issues that need addressing in practice in you school/department?

Which of these activities have been most/least successful? Why?

How are teachers that you work with selected?

What are the main factors that you think could make TEEP work in your school

What are the main barriers to TEEP working in your school

Are you intending to spread use of TEEP in the school? How?

How will you continue to use the TEEP cycle?

· What activities do you intend to undertake in future?

Appendix C

Focus Group

A) Teacher (20 mins)

(i) Teacher characteristics

 Pictures: policeman, clown, magician, seer, superhero. Use tally sheet to record individual student responses to each picture (so everyone makes a comment)

Use these questions: 

How often does this happen?
Which lessons/subject?
What do you like?
Where do you learn the best?

(ii) Teaching approach

Pictures: individual work, pair share, classroom, group work

Questions: Use tally sheet to record responses 

 (iii) Styles of teaching

Pictures: teacher facilitating, lecturing supportive

Questions: Use tally sheet to record responses 
B) Students (15 mins)

(i) Student response (feelings)

 Pictures: on top of tall building, maze, balancing act, light bulb, performing dog

Questions: Use tally sheet to record responses
 (ii) Student deliverables

Pictures: booklet, presentation, poster, exam cert, essay

Questions: Use tally sheet to record responses 

                  What have you learnt from this?

C) Classroom (10mins)
Pictures: factory, open road, prison, circus
Questions: Use tally sheet to record responses 
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Focus Group Pictures
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